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* The ownership and definition power in 
(liberal) adult education (activity, work) 

* Position of adult educators in 
negotiations amongst transforming actor 
networks 

* Trans-national reconfiguration of adult 
education professionals  

 



The standard (national) story of 
professionalization and disciplinarizisation 

of adult education 



Qualifications of Adult Educators in Nordic 
countries (< EQF 8) (Marquard et al 2011) 







Expectations of competences for adult educators 
in Nordic countries (Marquard et al 2011) 

• adult pedagogy and didactic, knowledge of adult psychology and 
development 

• knowledge of experiential, dialogical and participatory  forms of 
teaching 

• knowledge of economical and budget management in course 
development and provision 

• occupational updating in collaboration with enterprises 

• knowledge of needs in labour market and in society, conditions 
of labour market and employment politics 

• understanding distinctive aims and work-methods in liberal adult 
education/folk enlightenment 

• motivation to be teacher 

• combination of occupational, adult pedagogical and didactical 
knowledge 



Adult Learning Professionals in Europe (ALPINE)-project 
(2009) 
•“prevailing distinction between labour market relevant training, 
vocational training, and enterprise training on the one hand and non-
formal education, non-vocational education on the other appears to 
be artificial.”  
•professionalization of the market of adult learning (demand and 
supply) can happen freely in vocational, corporate and functional 
education,  in social and moral, cultural and arts education. 
 

Competences of VET professionals (TTNet)-project (2010) 
*activities between teachers, trainers and leaders are blurring 
*distinctiveness of VET work in relation to general/academic 
education, no attention to liberal adult education 
 
ALPINE + TTNet: professionalization through EQF and EQAF for 
lifelong learning should support trans-national, national, regional, 
sectoral and institute staff policies 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Context 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Activities 

 

Generic competencies: 
A1 Personal competence: being a fully  
autonomous lifelong learner 
A2 Interpersonal competence: being a  
communicator, team player and a nerworker 
A3 Professional competence: being responsible for 
further development of adult learning 
A4 Expertise (theoretical/practical knowledge): 
being an expert in a field of study/practice 
A5 Didactical competence 
A6 Competence in empowering the adult 
learners 
A7 Competence in dealing with heterogeneity 
and diversity in groups 

B1 Competence for assesment of 
prior experience, learning needs, 
demands, motivations and wishes of 
adult learners 

B2 Competence in  
designing an adult 
learning process 

B3 Competence in 
facilitating the learning 
process of adult learners 

B4 Competence to continuously 
monitor and evaluate the adult 
learning process in order to 
improve in on an ongoing 
basis.  
 

B5 Competence in advising 
on career, life, further 
development and ir nescessary, 
the use of professional help 

B6 Competence in  
designing and constructing  
study programmes 

B7 Competence in management of  
financial resources and asses the 
social and economic benefits 
of the provision 

B8 Competence in managing 
human resources in an adult  
learning institute 

B9 Competence in 
managing and leading the 
adult learning institute in 
general and managing the 
quality of provision  

B10 Competence in 
marketing and public  
relations 

B11 Competence in 
dealing with administrative 
issues involving adult learners 
and adult learning professionals 

B12 Competence in facilitating ICT-based 
learning environments and support adult 
learning professionals and 
adult learners in using these learning 
environments 

Key competencies of adult learning professionals (Alpine 2009) 



Actors involved in negotiations about adult 
education: national context, AITURI 2011 

* How to communicate and collaborate? 

 
 
 
 
 
 
 
 
 
 

Adults as citizens, workers / professionals,  
Learners??!! 

Research and 

Professional studies 

of adult education / lll  
 

Universities, 

research community 
 

Ministries, sectoral 

research, counsil for 

lifelong learning 

 

Adult education  

providers: popular, 

vocational, HRD, HE 

 

Adult education 

professionals  

(also in all other groups) 

 

Employer and  

employee 

organisations, 

professional bodies  

and unions  



Educators´ freedom and responsibility in 
defining liberal adult education 

Until 1990s: Networks of administration-institutes 
(principals)/study associations -> distinctive self-
education of educators in each field of “liberal adult 
education” + disciplinary reproduction of 
administrators, principals and leaders 

From 1990s: Administration – teacher education -> 
General pedagogical qualifications 

Since 2000´s: ??? -> Trans-national qualifications for 
employees of adult learning providers (/study 
associations?) 





How could research contribute? 

*Collaborative, critical, historicizing and 
contextualizing analyses about transforming 
ownership and power in definition of (liberal) 
adult education between practitioners, policy 
makers and researchers 

*Widening the perspective to transformation of 
perspective to the transforming landscape of 
whole (adult) education, to reconfiguration of 
ownership and power in other forms of education 

*How  to do it in practice: who has the freedom and 
responsibility??? 

 


